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Acknowledgement of Country 
Catholic Education Queensland Limited acknowledges with respect the Traditional Custodians 
of the many Countries across Queensland on which Catholic schools and education 
communities learn, teach, work and gather. We pay our respects to Elders past and present 
and recognise the enduring authority, wisdom and leadership of First Nations peoples. 

We acknowledge that First Nations peoples have cared for Country and sustained 
sophisticated systems of knowledge, education, spirituality, language, kinship, law, lore and 
culture since time immemorial. These living knowledge systems continue to shape the 
identities, wellbeing, learning and aspirations of First Nations children, families and 
communities. 

We recognise First Nations peoples as the custodians and knowledge holders of their 
Indigenous Cultural and Intellectual Property. We commit to respecting cultural authority and 
local protocols, seeking free, prior and informed consent, providing appropriate attribution, 
protecting culturally restricted knowledge, and ensuring that First Nations knowledge and 
cultural expressions are used with integrity and only for agreed purposes. 

In alignment with the Better and Fairer Schools Agreement 2025–2034, we recognise that First 
Nations cultures and knowledges are fundamental to shaping education systems and 
improving educational outcomes. We affirm our responsibility to work in genuine partnership 
with First Nations students, families, Elders, Traditional Custodians and communities, and to 
support their right to participate in and influence decisions that affect them.  

Grounded in the Gospel and Catholic Social Teaching, we commit to advancing truth-telling, 
justice, reconciliation and self-determination. We accept our shared responsibility to address 
racism and cultural harm and to strengthen culturally safe schools and workplaces in which 
First Nations children, young people, families and staff experience dignity, belonging, voice and 
educational opportunity. 

We honour the continuing sovereignty of First Nations peoples and their enduring relationships 
with Country, culture and community. We commit to listening deeply, acting with cultural 
humility and being accountable to First Nations peoples as we work together towards a better 
and fairer future for all. 
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Contributors 
This Cultural Safety Framework has been developed by the CEQL First Nations Education Forum 
as an expression of collective responsibility to strengthen culturally safe, child-centred practice 
across Catholic education in Queensland. 

The CEQL First Nations Education Forum is a network of First Nations educators and educational 
leaders across Catholic education in Queensland who bring deep cultural authority, lived 
experience, and professional expertise to guide system-wide transformation. The Forum is 
comprised of educators, researchers, and system leaders whose work spans schools, 
communities, universities, and policy environments, and whose leadership is grounded in 
enduring connections to Country, culture, and community. 

This Framework is therefore not only informed by research and policy, but by community voice, 
intergenerational knowledge, and relational accountability. It reflects a system responsibility of 
Catholic educators to prevent and minimise harm for First Nations children by embedding 
cultural safety as a lived, measurable, and accountable reality across schools and systems. 
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CEQL First Nations Education Forum 
 

 

First Nations Education Forum Chair Dr Antoinette Cole is a Research 
Fellow with the ARC Centre of Excellence for Indigenous Futures 
(ARC-IFC), based in the School of Education at the University of 
Queensland. She has maternal bloodlines to the Torres Strait with 
connections to Boigu Island and Erub (Darnley Island). Antoinette has 
over 25 years in the field of education in various leadership positions. 
Her research explores the role of culturally responsive pedagogical 
practices in school leadership and is passionate about working with 
educators to explore dispositions and build capabilities using 
strengths-based approaches and critical self-reflection. Antoinette 
has led many projects specifically focused on partnership and 
engagement across a range of contexts, including boarding 
contexts. 

 

 

Phillippa Johnson is a proud Darumbal woman, privileged to live and 
work on Country. With a background in business, postgraduate 
studies in First Nations Education, and 26 years’ experience in 
Catholic Education, she provides First Nations Education system 
leadership, strategic planning, and guidance across Catholic 
Education Diocese of Rockhampton (CEDR). Phillippa walks alongside 
the First Nations Education Support Team to strengthen system-wide 
understanding and ensure culturally safe and responsive 
environments where Aboriginal and Torres Strait Islander students 
are empowered to reach their full potential. She is driven by a strong 
belief in the transformative power of education to change lives and 
strengthen futures. 

 

 

Juanita Sellwood is a proud Masigal woman from the Torres Straits. 
Juanita’s passion for First Nations education is shaped by her lived 
experience and her dedication to ensuring all young people have 
access to culturally safe, high-quality learning environments. Juanita 
has led significant system-level initiatives and currently serves as 
Executive Manager of First Nations Education in the Catholic 
Education Diocese of Cairns. She has worked closely with school 
leaders, communities, and external partners to co-design culturally 
responsive programs to strengthen cultural capability across the 
Cairns Diocese. Her broader career spans education, government, 
and research, including leadership in university teacher education 
programs, Indigenous tutoring initiatives, and international 
Indigenous research in knowledge translation and communities of 
practice. 
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Dr Mayrah Yarraga Dreise is a Yuwaalaraay and Gamilaraay woman 
from Southwest QLD and Northwest NSW. Mayrah has worked in 
education for over 35 years, working within various of roles across 
Schools, University, State and Catholic sectors. Mayrah was a 
principal, living and working on her Country in Dirranbandi for many 
years before being appointed as the Associate Professor for 
Indigenous education at the Australian Catholic University. She is 
currently the Senior Manager for Aboriginal and Torres Strait Islander 
Education at Brisbane Catholic Education. Maryah’s work has 
focused on developing the Cultural Capabilities of non-Indigenous 
peoples and improving outcomes for First Nations students. She is a 
founding member of the Balaangala Reconciliation group, Co-Chair 
of the Brisbane Catholic Education Reconciliation Action Plan (RAP) 
working group, committee member on the Archdiocese of Brisbane 
RAP committee and a director on the board of the Yuwaalaraay / 
Ehaliyhi Aboriginal Corporation. She is also a Yuwaalaraay song 
woman who teaches her language and dance on her Yuwaalaraay 
homelands. 

 

 
 

Tawana Carmody is from Mandandanji Country, Roma Qld and has 
family ties to Waradjuri, Kamilaroi and Adnyamathanha, has been an 
educator for over 30 years. Graduating from the University of South 
Australia with a Bachelor degree in Junior education Tawana' s 
taught mostly in the early years in state schools in Adelaide, 
Gladstone and the Darling Downs region. Completing her graduate 
certificate last year in educational research has set her on a path for 
further study in advanced research. Tawana has also been a 
Teacher Coordinator for (Remote Area Teacher Education Program) 
RATEP, the remote tertiary education pathway for First Nations people 
into the field of teaching. She recently joined Toowoomba Catholic 
Schools where she works as an Education Officer for First Nations 
education. Tawana's priority is to empower educators to confidently 
and competently embed First Nations perspectives and content to 
impact positively on First Nations students and families. 

 

Tammi Webber is a proud Kokoberra woman from Kalkadoon 
country in Mount Isa. She has spent over 25 years working in 
education, both in Australia and internationally. As the First Nations 
Education Systems Adviser with Townsville Catholic Education, 
Tammi partners with schools and communities to drive change, lead 
research, and build leadership capacity. She is the creator of the 
Emerging Leaders Incentive Scheme, and lead researcher and 
presenter of Pedagogy of Difference, who also coordinates Stronger 
Smarter leadership within TCE. Tammi serves on national Australian 
advisory groups for AERO, AITSL, and NCEC, and is a passionate 
advocate for First Nations students and communities, and a 
dynamic innovator of culturally responsive programs and initiatives. 
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Introduction 
Guided by the principles of human dignity, social justice, and equity, reflected in the Gospel 
message, Catholic education in Queensland is committed to growing and nurturing 
educational success of First Nations students.1 This call affirms the dignity of every person and 
requires schools to act justly, walk humbly, and stand in solidarity with those who have been 
historically marginalised.  

This Cultural Safety Framework supports Catholic schools and systems to meet the Queensland 
Child Safe Standards and uphold the Universal Principle of Cultural Safety. It aligns with key 
policies and commitments, including the Better and Fairer Schools Agreement, the United 
Nations Declaration on the Rights of Indigenous Peoples (UNDRIP) and the Mparntwe Education 
Declaration. 
 
Consistent with the Secretariat of National Aboriginal and Islander Child Care (SNAICC) 
definition of cultural safety, culturally safe environments are those in which First Nations 
children, families, and communities feel safe to be themselves, express their culture, spirituality 
and identity, and are protected from racism, exclusion, and harm. 

“… the child being provided with a safe, nurturing and positive environment where they are 
comfortable with being themselves, expressing their culture… their spiritual and belief systems, and 
they are supported by the carer… [who] respects their Aboriginality and therefore encourages their 

sense of self and identity.” - SNAICC2 

The Framework also reflects the ABSTARR Consulting’s understanding of cultural safety as both 
an individual and systemic responsibility. Cultural safety requires awareness, competence and 
responsiveness to others, alongside critical reflection on one’s own identity, assumptions, power 
and privilege. To be culturally safe, institutions must examine policies, procedures and resource 
allocation, commit to continual learning and improvement, and move beyond deficit or 
assimilationist approaches towards transforming systems so that all can belong and flourish. 

There are two important evidence-based assumptions within Phillips’ (2015) definition of 
cultural safety: 

1. Cultural safety is a euphemism for addressing racism and unconscious bias in 
individuals and the enabling environment. Therefore, it requires more than learning 
about and including Aboriginal and Torres Strait Islander peoples, children and cultures. 

2. It is the responsibility of non-Indigenous people and organisations to enable cultural 
safety and change the system so that all people fit in. It is not about “fixing” Aboriginal 
and Torres Strait Islander “problems” or “fitting” Aboriginal and Torres Strait Islander 
peoples and children into a white system. 3 

  

 
1 Catholic Education Queensland Limited (CEQL). (2024). First Nations education position statement. 
https://ceql.catholic.edu.au/resource/position-statements/ 
2 SNAICC. (2021). Cultural Safety. www.supportingcarers.snaicc.org.au/connecting-to-culture/cultural-safety  
3 Phillips, G. (2015). Dancing with power: Aboriginal health, cultural safety and medical education [Doctoral dissertation, Monash University]. 
Monash University Research Repository. 
https://bridges.monash.edu/articles/thesis/Dancing_with_power_Aboriginal_health_cultural_safety_and_medical_education/4711894 

https://ceql.catholic.edu.au/resource/position-statements/
http://www.supportingcarers.snaicc.org.au/connecting-to-culture/cultural-safety
https://bridges.monash.edu/articles/thesis/Dancing_with_power_Aboriginal_health_cultural_safety_and_medical_education/4711894


8 

 

 

This Framework has been developed in alignment with the Universal Principle of Cultural Safety 
and the Queensland Child Safe Standards, as overseen by the Queensland Family and Child 
Commission (QFCC). The QFCC clearly states that if an organisation is not culturally safe, it is 
not child safe, and cultural safety must be embedded across leadership, governance, policy, 
practice, and everyday interactions. 

Cultural safety is defined and evaluated by First Nations peoples — not by institutions. 

If an environment is not experienced as culturally safe by First Nations peoples,  
it is not child safe.4 

Cultural safety is not only essential to child safety; it is also a critical enabler of effective 
teaching and learning. Learning environments that affirm First Nations identities, cultures and 
ways of knowing strengthen students’ sense of belonging, engagement and connection to 
school. When students feel safe, respected and valued, they are better positioned to 
participate confidently in learning, build positive relationships and achieve educational 
success. Catholic education therefore recognises cultural safety as a foundational condition 
for both student wellbeing and educational achievement. 

Central to this Framework is the recognition that cultural safety cannot be defined or evaluated 
by institutions alone. Cultural safety can only be defined and measured by First Nations 
peoples themselves. This Framework therefore affirms First Nations people’s authority in 
determining what cultural safety looks like in practice, how it is experienced, and how progress 
and accountability are measured. Through this work, the First Nations Education Forum affirms 
its commitment to ensuring that cultural safety within Catholic schools is not symbolic or 
aspirational, but a lived, measurable, and accountable reality for First Nations children across 
Queensland. 

 

  

 
4 State of Queensland. (2025). Guidelines for implementing the Universal Principle and Child Safe Standards in Queensland. Queensland Family 

and Child Commission. https://www.qfcc.qld.gov.au/sites/default/files/guideline-cso-for-implementing-the-child-safe-
standards-in-queensland.pdf 
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How to use this Framework 
The CEQL Cultural Safety Framework is intended to support reflection, planning, decision-
making and continuous improvement across Catholic schools and systems in Queensland. It 
should be used as a living document to guide culturally safe, child-centred practice, rather 
than as a one-off compliance checklist. 

Catholic School Authorities, leaders and staff are encouraged to engage with the Framework, 
using the principles and practical examples to examine current practice, identify strengths and 
gaps, and plan actions that are responsive to local context, community voice and student 
experience. Catholic School Authorities should take a strengths-based approach that respects 
and values the wealth of knowledge that First Nations families and communities can bring to 
their organisation, particularly around how to keep children safe.5 

The Framework can be used to inform: 

• strategic planning 
• policy review 
• funding accountability and transparency 
• professional learning 
• school improvement processes 
• community engagement 
• curriculum planning 
• multi-tiered systems of support 
• wellbeing approaches, and  
• child safety governance. 

Its value lies in supporting schools and systems to ask deeper questions about cultural safety, 
accountability, power, relationships and impact. 

Implementation should be grounded in respectful partnership with First Nations students, 
families, Elders, Traditional Custodians and communities. Cultural safety must be defined, 
experienced and evaluated by First Nations peoples, with schools and systems taking 
responsibility for listening, acting and reporting back with integrity. Students, families and 
communities may have different aspirations and definitions of success in learning, and these 
should be recognised, understood, and respected.6 7 

Schools and systems should revisit this document regularly as part of ongoing reflection and 
review. Progress should be measured not only through policies or activities completed, but 
through the lived experiences of First Nations children, families and communities, and the 
extent to which cultural safety is embedded in everyday relationships, environments and 
decisions. 

 
5 Australian Education Research Organisation. (2025, March). Cultural safety: Develop cultural responsiveness to meet the learning needs and 
aspirations of First Nations students [Practice guide]. https://www.edresearch.edu.au/guides-resources/practice-guides/cultural-safety 
6 Price, K. (2019). A brief history of Aboriginal and Torres Strait Islander education in Australia. In K. Price & J. Rogers (Eds.), Aboriginal and Torres 
Strait Islander education: An introduction for the teaching profession (pp. 1–21). Cambridge University Press. 
https://doi.org/10.1017/CBO9781139519403.001 
7 Australian Institute for Teaching and School Leadership. (2022). Building a culturally responsive Australian teaching workforce: Final report. 
https://www.aitsl.edu.au/building-responsiveness 

https://www.edresearch.edu.au/sites/default/files/2025-03/aero-practice-guide-cultural-safety-aa.pdf
https://doi.org/10.1017/CBO9781139519403.001
https://www.aitsl.edu.au/building-responsiveness
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Foundation Principles 
The foundation principles establish the core commitments that sit beneath this Cultural Safety 
Framework. These principles provide ethical, relational and contextual grounding for all actions 
described in this document. They remind schools and systems that cultural safety includes 
child safety, spirituality, faith formation, curriculum, wellbeing or governance. It must shape the 
way Catholic school communities understand their responsibilities, build relationships, make 
decisions and respond to the lived experiences of First Nations students, families and 
communities.   
Together, the foundation principles support a shared understanding of why cultural safety 
matters, whose voices must guide the work, and how schools and systems can move from a 
broad commitment to culturally safe, accountable and locally responsive practice.  

 

Child-Centred 

First Nations families and communities have held responsibility for the 
education, care, and wellbeing of their children since time immemorial. 
Through intergenerational teachings grounded in collective care, shared 
authority, and relational responsibility, children are supported to develop 

strong identity, resilience, and belonging, connecting past, present, and future. Students do not 
enter schools as empty vessels, they bring their whole selves including their spirituality, culture, 
and identity. 

First Nations knowledges affirm that raising children is a collective responsibility. These enduring 
teachings inform Catholic education’s responsibility to place the child at the centre of learning 
through relational, strengths-based, and culturally safe practice. 

In Catholic schools across Queensland, the Universal Principle of Cultural Safety and the Child 
Safe Standards require a child-centred approach that honours the cultural identities, lived 
experiences, and intergenerational intelligences of First Nations students. Placing the child at 
the centre is a moral, professional, and systemic obligation, enacted through authentic 
partnership with First Nations families and communities as knowledge holders and co-
educators. 
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Cultural Protocols and Knowledge Systems 
First Nations knowledge systems are sophisticated, dynamic, and enduring 
systems of knowing, being, and doing that have been sustained over tens of 
thousands of years. These knowledge systems are grounded in Country, 
culture, language, kinship, and spirituality, and continue to shape identity, 

belonging, and ways of learning. 

Recognising First Nations knowledge systems requires a shift beyond viewing knowledge as 
content to be included, towards understanding knowledge as relational, place-based, and held 
within community. Connection to Country is inherent to belonging, wellbeing and identity for 
First Nations students.8 

Culturally safe practice is grounded in respect for cultural protocols, which guide how 
relationships, knowledge, and responsibilities are enacted within First Nations communities. 
Protocols are not procedural or optional; they are expressions of cultural authority, governed by 
local Elders, Traditional Custodians, and community. 

This includes recognising and protecting Indigenous Cultural and Intellectual Property (ICIP). 
First Nations knowledges, cultural expressions, stories, languages, practices, community 
guidance and place-based knowledge remain held by the relevant First Nations peoples, 
communities, Elders, Traditional Custodians and knowledge holders. They must not be treated 
as general information that can be freely collected, adapted, reproduced or shared. 

Understanding and respecting cultural protocols requires educators and systems to engage in 
deep listening, relational accountability, and respectful partnership with local communities. It 
involves knowing who holds authority, how knowledge is shared, and the appropriate ways to 
seek guidance, permission, and engagement. Strong relationships are guided by cultural 
protocols where actions uphold dignity, respect, and cultural authority. 

 

Place-Based and Local Context 
Culturally safe schooling is grounded in place. First Nations peoples’ lived 
experiences are shaped by Country, history, and the ongoing impacts of 
colonisation. Understanding the specific cultural, historical, and social context 
of the local community is essential to forming learning that is meaningful, 

relevant, and responsive to First Nations students.9 

Grounding learning in the local context, culture, and history using curriculum resources 
informed by local knowledge has many benefits to all young people. Research has found that 
having local knowledge in the curriculum has a direct relationship with affirming the identity of 
First Nations students. 10 When shaping the learning of young people that supports their 
intergenerational intelligence, it is vital to recognise the significance of the local community 
context encompassed in their lived experiences. 

 
8 Harrison, N., & Skrebneva, I. (2020). Country as pedagogical: Enacting an Australian foundation for culturally responsive pedagogy. Journal of 
Curriculum Studies, 52(1), 15–26. https://doi.org/10.1080/00220272.2019.1641843 
9 Bedford, N. (2025). Legal Education and First Nations teaching and Learning Methodologies: Storytelling/Yarning, Deep Listening and Lived 
Experience. In N. Watson & H. Douglas (Eds.), Legal Education Through an Indigenous Lens (pp. 169-186). Routledge. 
https://doi.org/https://doi.org/10.4324/9781003473404-13 
10 Shay, M., Cobbo, F., Sarra, G., & Kettle, M. (2025). Learning from Local Wisdom and Expertise in Applying Strengths-Based Approaches. In M. Shay 
& G. Sarra (Eds.), Strengths-Based Approaches in Indigenous Education (pp. 90-103). Routledge. 

https://doi.org/10.1080/00220272.2019.1641843
https://doi.org/https:/doi.org/10.4324/9781003473404-13
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Understanding local context strengthens two-way learning partnerships that are with 
community, not for community, and supports collective responsibility in educational practice. 
Place-based approaches centre the best interests of First Nations students, families, and 
communities, supporting self-determination and empowerment. Grounded in cultural integrity 
and accountability, this approach ensures learning environments reflect, respect, and protects 
local First Nations identities, histories, and futures. 

Catholic Identity 
Catholic education in Queensland is guided by the Gospel message and the 
principles of human dignity, justice, and equity, which compel a commitment to 
the educational success, wellbeing, and flourishing of First Nations students. 
Cultural safety is integral to Catholic identity and central to educational 
practice. 

Catholic Social Teaching provides a clear ethical foundation for culturally safe schooling. 
Subsidiarity affirms the right of First Nations students, families, and communities to shape 
decisions that affect them. Solidarity calls educators and leaders to privilege First Nations 
people’s cultural authority in truth-telling, justice, and healing, acknowledging the historical and 
ongoing impacts of colonisation on education and lived experience. 

The United Nations Rights of the Child11 affirms every child’s right to education that nurtures their 
intergenerational intelligence. 12 Intergenerational intelligence refers to the inherent ways of 
knowing, being, and doing of First Nations peoples since time immemorial. The commitment of 
Catholic education in Queensland aligns with the United Nations Declaration on the Rights of 
Indigenous Peoples (UNDRIP)13, which emphasises culturally appropriate education respecting 
the identity of First Nations young people. Catholic School Authorities in Queensland will work 
with First Nations families and communities to ensure cultural safety is founded on child-
centred approaches that harness the strengths and intergenerational intelligences of First 
Nations young people in Catholic schooling across Queensland.  

By doing so, enables First Nations worldviews with the Gospel message of the Catholic School 
Authority to arrive at new understandings about community and faith as part of each school’s 
Catholic identity. Placing the child at the heart of learning is foundational to the nine guiding 
principles outlined in this document that support cultural safety in schools, ensuring our 
learning environments across Catholic schools in Queensland affirms Australia’s First Nations 
identities, histories, and cultures. 

  

 
11 Convention on the Rights of the Child 1989, Treaty no. 27531, United Nations Treaty Series, vol. 1577, p. 3, viewed 17 June 2026, 
<https://treaties.un.org/pages/showDetails.aspx?objid=08000002800007fe&clang=_en>. 
12 Rigney, L.-I. (2020). Aboriginal child as knowledge producer: Bringing into dialogue Indigenist epistemologies and culturally responsive 
pedagogies for schooling. In B. Hokowhitu, A. M.-R. L. Tuhiwai-Smith, C. Andersen, & S. Larkin (Eds.), Routledge Handbook of Critical Indigenous 
Studies (pp. 578-590). Routledge. https://doi.org/https://doi.org/10.4324/9780429440229-49 
13 United Nations General Assembly. (2007, 13 September). United Nations Declaration on the Rights of Indigenous Peoples. 
https://social.desa.un.org/sites/default/files/migrated/19/2018/11/UNDRIP_E_web.pdf 

https://treaties.un.org/pages/showDetails.aspx?objid=08000002800007fe&clang=_en
https://doi.org/https:/doi.org/10.4324/9780429440229-49
https://social.desa.un.org/sites/default/files/migrated/19/2018/11/UNDRIP_E_web.pdf
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Guiding Principles 
The nine guiding principles enact the foundation principles. They describe the dispositions, 
behaviours, systems and accountabilities required to create culturally safe Catholic school 
communities where First Nations students, families and communities experience dignity, 
belonging, voice and protection from harm. 

Each guiding principle should be read as part of a connected whole.  

14 
Together, they support schools and systems to move beyond symbolic inclusion towards 
sustained cultural safety, relational accountability and measurable change. 

The examples provided under each principle are intended to support reflection and 
implementation at system, school leader and staff levels. They are not exhaustive or 
prescriptive but should be adapted in partnership with First Nations students, families, Elders, 
Traditional Custodians and communities according to local context, cultural protocols and 
community priorities.  

 
14 Sarra, C., Spillman, D., Jackson, C., Davis, J., & Bray, J. (2020). High-expectations relationships: A foundation for enacting high expectations in all 
Australian schools. The Australian Journal of Indigenous Education, 49(1), 32-45. https://doi.org/10.1017/jie.2018.10 

 

https://doi.org/10.1017/jie.2018.10
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Cultural Humility 
Descriptor 

Cultural humility is a lifelong, reflective practice grounded in openness, respect, 
and willingness to learn. It recognises the limits of one’s knowledge, prioritises 

listening to lived experience, and addresses power imbalances. Cultural humility underpins 
cultural safety through shared authority, relational accountability, and ongoing, community-
guided learning. 

What this looks like 

Systems examples (Child Safe Standards 1, 3, 6, 8, 10) 

• Policy development, review, and evaluation processes require examination of cultural 
impact and power-sharing, not intent or compliance alone. 

• Leadership expectations, induction, and professional learning frameworks prioritise 
ongoing reflective practice focused on power, positionality, and cultural impact. 

• Supervision, coaching, appraisal, and performance conversations include 
expectations for listening, learning, and responsiveness to First Nations voices. 

• Community engagement and consultation processes are guided by humility, 
ensuring First Nations peoples are not consulted symbolically but listened to 
meaningfully. 

• Systems recognise that cultural safety is strengthened when organisations learn with 
communities, not about them. 

• Cultural humility is explicitly embedded within governance, policy, and system 
frameworks as a professional and ethical obligation, not an individual disposition. 

School Leader examples (Child Safe Standards 1, 3, 6, 8) 

• Create psychologically safe spaces where staff can reflect critically on assumptions, 
bias, and power. 

• Ask reflective leadership questions such as: Whose voices are guiding this decision, 
and who may be excluded? 

• Share authority and decision-making where possible, rather than retaining control 
within leadership roles. 

• Prioritise listening over predetermined outcomes when engaging with First Nations 
students, families, and communities. 

School Staff examples (Child Safe Standards 1, 2, 3, 4, 7, 8) 

• Avoid positioning students as the cultural authority or spokespersons for culture. 
• Remain open to feedback, reflection and learning recognising that 

responsiveness and accountability strengthen cultural and child safety. 
• Listen deeply to lived experience and community knowledge, rather than relying on 

generalised understandings of culture. 
• Engage in ongoing reflection on identity, assumptions, and how professional power 

shapes interactions with First Nations students and families. 
• Take responsibility for personal learning and unlearning without placing the burden of 

education on First Nations students or colleagues.  
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Reflexivity 
Descriptor 

Reflexivity is the ongoing, intentional practice of critically examining one’s own 
identity, culture, values, assumptions, power, privilege, and professional 

behaviours and understanding how these shape relationships, decisions, and outcomes for 
others. 

What this looks like 

Systems examples (Child Safe Standards 1, 3, 6, 8, 10) 

• Cultural safety and reflexivity are explicitly named and embedded within governance, 
policy, and system frameworks as a professional obligation rather than a personal 
choice. 

• System-wide professional learning, induction, and capability frameworks prioritise 
ongoing critical self-reflection focused on power, bias, privilege, racism, and 
institutional norms. 

• Reflexivity is embedded within supervision, appraisal, performance review, and 
leadership accountability processes. 

• Policy development, evaluation, and review processes require examination of cultural 
impact, not just intent or compliance. 

• Child-safety, wellbeing, complaints, and incident response systems explicitly recognise 
cultural harm and racism. 

• First Nations voices inform system evaluation, with feedback used to identify and 
address culturally unsafe practice. 

School Leader examples (Child Safe Standard 1, 3, 6, 8) 

• Model reflexive leadership by openly examining personal assumptions, power, and 
decision-making and their impact on First Nations students, families, and staff. 

• Create psychologically safe spaces for staff to engage in critical dialogue about bias, 
racism, and cultural impact without defensiveness. 

• Embed reflexive questions into leadership practice, supervision, and team 
conversations, asking: “Whose knowledge is centred, and who may be marginalised?” 

• Actively seek and respond to feedback from First Nations students, families and 
communities, recognising that accountability requires openness to reflection, 
learning and change. 

• Protect time and structures for deep listening, yarning, and reflective practice that 
strengthens cultural and child safety. 

School Staff examples (Child Safe Standards 1, 2, 3, 4, 7, 8) 

• Engage in ongoing critical self-reflection on identity, assumptions, bias, and how 
these shape interactions with First Nations students and families. 

• Reflect on how everyday practice, language, and expectations may unintentionally 
reinforce exclusion, deficit thinking, or racism. 

• Use reflective questions to guide practice including: How might this decision or 
interaction be experiences by a First Nations person? 

• Take responsibility for learning and change without placing the burden of education 
on First Nations colleagues or students.  
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Social and Emotional Wellbeing 
Descriptor 

In First Nations cultures, social and emotional wellbeing is understood 
holistically, encompassing quality of life, Country, cultural identity, spirituality, 

family and community. Wellbeing is seen as the interconnected balance of physical, social and 
emotional domains, with strong connections to Country, culture and spirituality. These 
connections strengthen identity, foster belonging and support overall positive wellbeing. 

What this looks like 

Systems examples (Child Safe Standards 1, 2, 3, 5, 8, 10) 

• Explicitly name and reference Cultural Safety as the Universal Principle in policies, 
frameworks and guidance documents. 

• Model culturally safe explicit communication; set expectations and accountability for 
culturally safe language, informed by First Nations voices. 

• Invest in staff capability for culturally safe communication as an essential 
requirement for Cultural Safety; thereby establishing a foundation of systemic 
accountability rather than individual intent. 

• Engage First Nations peoples in evaluation and reflection on the use of culturally safe 
intentional language and communication. 

• Use intentional language and communication that is informed by the impact of 
colonisation, history and trauma of First Nations peoples. 

School Leader examples (Child Safe Standards 1, 2, 3, 5, 8, 10) 

• Embed culturally safe, strength-based wellbeing practices that uphold the rights of 
First Nations children. 

• Address racism, exclusion, bias and barriers that prevent the positive wellbeing of First 
Nations children. 

• Create culturally appropriate trauma-aware opportunities for students to express 
their needs and aspirations to ensure their voices shape their futures. 

• Engage in communication that recognises family authority, cultural protocols and 
community knowledge as essential to supporting a child’s wellbeing. 

• Avoid expecting First Nations people to act as cultural translators, mediators or experts, 
and ensure responsibility for cultural safety sits with leadership and the whole 
organisation. 

• Review and refine systems, policies and guidelines to ensure they are accessible, 
culturally informed and free from bias, and that they uphold the safety and dignity of 
First Nations students. 

• Ask families about cultural protocols or preferences for communication. 

School Staff examples (Child Safe Standards 2, 3, 4, 5, 7, 8, 9) 

• Use culturally appropriate language that affirms identity and belonging. 
• Respond to racism or exclusion immediately and consistently. 
• Create calm routines that support trauma-aware practices. 
• Embed First Nations perspectives into everyday teaching and learning experiences. 
• Undertake culturally responsive training and professional development on First 

Nations perspectives.  
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Racial Literacy 
Descriptor 

Racial literacy is the knowledge, skills and critical awareness required to 
recognise, name and respond to racism in its individual, institutional and 

structural forms. In the Australian education context, racial literacy involves understanding how 
colonisation, settler ideologies and racial hierarchies continue to shape schooling systems, 
curriculum, policy and everyday interactions. It requires educators and leaders to move beyond 
intentions of inclusion towards deliberate, sustained anti-racism action that centres First Nations 
sovereignty, truth-telling and self-determination. 

What this looks like 

Systems examples (Child Safe Standards 1, 2, 3, 6, 8, 9) 

• System policies and frameworks explicitly name racism, colonisation and structural 
inequity as determinants of educational outcomes. 

• Anti-racism is embedded system-wide, aligned with the National Anti-Racism 
Framework and First Nations-centred truth-telling and reform. 

• Curriculum, assessment and behaviour frameworks are reviewed through anti-
racism and racial equity lenses. 

• System data is analysed to identify racialised patterns in discipline, achievement, 
access, staffing and leadership, with mandated action for inequity. 

• Governance structures include mechanisms for First Nations peoples to 
participate meaningfully in decisions affecting cultural safety, rather than being 
engaged through advisory consultation alone. 

• Professional learning requirements to critically examine power, bias, whiteness 
and racialised schooling systems. 

• Engagement with First Nations communities is resourced, accountable and sustained 
across policy, planning and evaluation. 

School Leader examples (Child Safe Standard 1, 2, 3, 5, 6, 8) 

• Leaders explicitly name and address racism and racial harm, prioritising student 
safety, dignity and accountability. 

• Racial literacy is modelled through reflective leadership that acknowledges power, 
bias and responsibility for impact. 

• Clear, culturally safe reporting and response processes for racism are established 
and communicated with students, families and communities. 

• Leaders prioritise structural change over symbolic inclusion, recognising celebrations 
alone are insufficient. 

• Time, resources and authority are protected for professional learning on anti-racism, 
unconscious bias, and systemic change. 

• Leaders ask critical questions about whose knowledge is centred, who benefits and 
how decisions may reproduce or disrupt harm. 

School Staff examples (Child Safe Standards 1, 2, 3, 4, 5, 7, 8) 

• Staff recognise how racism operates structurally, culturally and interpersonally within 
schooling contexts. 

• Educators critically reflect on how their own social positioning, bias and assumptions 
shape expectations and responses to students. 
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• Professional learning examines how curriculum and schooling systems are racialised, 
not only First Nations cultures. 

• Classroom practice elevates First Nations student voice, agency and leadership, 
using strengths-based and identity-affirming approaches. 
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High-Expectations Relationships 
Descriptor 

High-Expectations Relationships (H-ER) are grounded in dignity, respect and 
relational justice. They focus on awareness, connection and understanding of 

context rather than compliance or requirements. They are enacted when educators reflect 
critically on assumptions, honour culture and context, and are both firm and fair. H-ER requires 
educators and systems to build trust, through relational practice and respectful dialogue which 
honours human dignity.15 

What this looks like 

Systems examples (Child Safe Standards 1, 3, 4, 10) 

• Explicitly name and reference H-ER in governance, mission, and strategic plans 
through policies, frameworks and guidance documents. 

• Co-design policy frameworks that explicitly reject racism and deficit thinking, and 
prioritise First Nations success. 

• Ensure equity, inclusion through system-wide commitments to culturally responsive 
and child safe practice. 

• Allocate system resources to professional development in Stronger Smarter 
philosophies and First Nations staff leadership development. 

• Clear expectations for relational, not punitive, responses to behaviour in system wide 
models. 

• Accountability structures that value the wellbeing and voice of First Nations people to 
foster belonging. 

• Alignment of Child Safe Standards and Cultural Safety with Catholic Social Teaching 
— Solidarity, Subsidiarity, Preferential Option for the Poor, Dignity of the Human Person. 

School Leaders examples (Child Safe Standards 1, 3, 7, 9) 

• Modelling a culture of firm and fair leadership grounded in compassion and justice. 
• Creating cultures of trust where challenging conversations are respectful, safe and 

two-way. 
• Actively confronting racism, low expectations, and deficit discourse among staff, 

students and families. 
• Building genuine partnerships with First Nations families and communities with a 

strengths-based approach to culture, identity, education and local community. 
• Ensuring that First Nations peoples voice and cultural identity are visible and valued 

within school. 
• Leading reflective practice for staff which is aligned to child and cultural safety 

through dignity. 

• Regularly review school culture, practice and feedback on relational safety and 
expectations. 

School Staff examples (Child Safe Standards 2, 4, 5, 7, 8) 

• Building strong, respectful relationships with students and families which 

 
15 Sarra, C., Spillman, D., Jackson, C., Davis, J., & Bray, J. (2020). High-expectations relationships: A foundation for enacting high expectations in all 
Australian schools. The Australian Journal of Indigenous Education, 49(1), 32-45. https://doi.org/10.1017/jie.2018.10 

https://doi.org/10.1017/jie.2018.10
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demonstrates equal power dynamics through voice and agency. 
• Holding high expectations through support and understanding of context, not 

lowered standards. 
• Lead restorative, context aware responses to behaviour with curiosity, care and 

accountability. 
• Critically reflect on personal beliefs, assumptions and stereotypes and the impact on 

pedagogy. 
• Use culturally responsive, high-quality teaching strategies articulated by First Nations 

people. 
• Creating learning environments that are safe, inclusive and relationally rich for First 

Nations students. 
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Accountability and Cultural Integrity 
Descriptor 

Cultural integrity means doing the work the right way, acting with honour, 
respect and responsibility towards First Nations peoples, cultures, knowledge 

systems and Country. Accountability means being answerable for cultural impact, creating 
culturally safe environments, using First Nations–defined measures, and acting decisively when 
racism or cultural harm occurs. 

What this looks like 

Systems examples (Child Safe Standards 1, 2, 3, 6, 9) 

• First Nations peoples define what cultural safety means and how it is measured within 
the organisation. 

• Formal, resourced governance and advisory structures with local Elders, Traditional 
Custodians, parents/carers, students and community have real authority in decision-
making. 

• Cultural safety indicators are embedded in strategic plans, annual plans, risk 
management, child safety frameworks and reporting cycles. 

• Complaints, safeguarding and incident responses explicitly recognise racism and 
cultural harm, with community involved in review, remedy and accountability. 

• Reconciliation Action Plans (RAP) are appropriately governed and evaluated, with 
clear actions that strengthen reconciliation, cultural safety and community 
partnerships. 

• Schools and systems establish appropriate mechanisms to review and evaluate 
cultural safety, with agreed actions implemented and monitored. 

• Cultural safety commitments, actions and progress are communicated 
transparently to First Nations communities and other stakeholders. 

School Leader examples (Child Safe Standard 1, 2, 3, 5, 6) 

• First Nations voices shape priorities and decisions, not only advisory processes. 
• Cultural safety responsibilities are embedded in leadership roles, performance 

development and professional expectations. 
• Time, budget and authority are allocated to cultural safety actions, community 

partnerships and professional learning. 
• Progress on cultural safety goals is monitored and reported transparently to 

community. 

School Staff examples (Child Safe Standards 1, 2, 3, 5, 6) 

• Staff participate in ongoing professional learning focused on critical self-reflection, 
power, bias, privilege and racism. 

• Cultural safety is embedded in everyday practice and not delegated solely to First 
Nations staff. 

• Staff localise teaching through the histories, stories and knowledges of the Country 
they are on, drawing on community knowledge, partnerships and community-led 
initiatives to strengthen cultural safety and student learning. 

• Staff use strength-based teaching that centres First Nations excellence and avoids 
deficit framings.  
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Intentional Language/Communication 
Descriptor 

Using intentional language and communication are critical components of 
upholding the Universal Principle of Cultural Safety and the Child Safe 

Standards. Language is a core determinant of the attitudes we foster and the depth of the 
relationships we build, which can critically impact the safety and well-being of First Nations 
children, families and communities. When educators use intentional, culturally respectful 
language and communication, they cultivate environments where children feel safe to learn, 
speak up and thrive. 

What this looks like 

Systems examples (Child Safe Standards 1, 3, 8, 10) 

• Explicitly name and reference Cultural Safety as the Universal Principle in policies, 
frameworks and guidance documents. 

• Actively identify, address and respond to racism and culturally unsafe language in 
accordance with school and system policies and procedures.  

• First Nations students' voices are actively sought and inform decisions that affect their 
learning, wellbeing, cultural safety and school experience. 

• Engage First Nations peoples in evaluation and reflection on the use of culturally safe 
intentional language and communication. 

• Use intentional language and communication that is informed by the impact of 
colonisation, history and trauma of First Nations peoples. 

School Leader examples (Child Safe Standards 1, 2, 3, 6, 8) 

• Consistently model and regularly reinforce culturally safe, strength-based, respectful 
language. 

• Actively challenge, name and address and record racism and culturally unsafe 
language. 

• First Nations students’ voices are actively sought and influence decision-making. 
• Communication with First Nations families is culturally informed and respectful. 
• Use feedback to adapt and improve communication to actively build, support and 

sustain culturally safe environments. 
• Engage in professional learning opportunities for intentional language, racism, bias, 

power, trauma. 
• Ensure communication does not place the burden of “cultural expert” on First Nations 

students or staff. 
• Use intentional language and communication that affirms a First Nations child’s 

identity as a source of strength to be protected, not a risk factor to be managed. 

School Staff examples (Child Safe Standards 1, 2, 3, 4, 7, 8) 

• Use language and communication in ways that amplify First Nations students’ voices 
and demystify their rights, empowering them to exercise their agency with safety and 
confidence. 

• Engage First Nations families and communities using intentional language; adapting 
communication to local context and individual needs, ensuring that partnerships are 
built on co-design and shared responsibility.  
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• Intentional language affirms First Nations students’ identity, culture and strengths. 
• Use intentional language and actively listen to ensure feedback informs a culture of 

continuous improvement. 
• Listen actively to First Nations students and families and respond sensitively to 

disclosures or concerns, recognising that past experiences with education may affect 
trust. 
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Two-Way Learning Partnerships 
Descriptor 

Two-Way Learning Partnerships recognise First Nations students, families, and 
communities as knowledge holders and co-educators. Grounded in trust, deep 

listening, and shared responsibility, they honour local context, culture, and lived experience. In 
Catholic schools, these partnerships reflect Gospel values of dignity, reciprocity, and justice, 
strengthening culturally safe, and child-centred learning environments. 

What this looks like 

Systems examples (Child Safe Standards 1, 3, 8, 10) 

• System policies that formally recognise First Nations families and communities as 
partners in learning. 

• Recognise First Nations families and communities as definers of quality teaching, not 
just contributors to engagement. 

• Frameworks that prioritise two-way engagement and shared decision-making with 
local communities as interconnected in policy and improvement. 

• System-level guidance supporting culturally safe consultation and co-design 
processes through agency. 

• Prioritise and resource time, roles, and professional learning for localised community-
led engagement. 

• Accountability measures that value relational outcomes, voice, and partnership 
alongside achievement. 

• Engage First Nations peoples in evaluation and reflection on the use of culturally safe 
intentional language and communication across policy, mission, and strategic plans. 

School Leader examples (Child Safe Standards 1, 3, 8, 10) 

• Model respectful, relational leadership that values First Nations expertise and voice in 
education. 

• Establish authentic partnerships with local Elders, families, and community 
organisations. 

• Create structures where First Nations voices inform school priorities and decisions 
through localised curriculum informed by community knowledge holders. 

• Protecting time and space for relationship-building and deep listening with First 
Nations families. 

• Lead school cultures that move beyond deficit narratives towards strengths-based 
partnerships. 

• Use both system and school data to review and improve processes that value 
belonging, identity, and relational trust alongside academic outcomes. 

• Lead critically reflective dialogue with staff that asks: “Whose knowledge counts here 
— and why?” 

School Staff examples (Child Safe Standards 1, 3, 8, 10) 

• Engaging in deep listening to understand students’ family, cultural, and community 
contexts. 

• Valuing and embedding First Nations knowledges and lived experiences in teaching 
and learning. 
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• Building trust through consistent, respectful, and relational positive communication 
with families. 

• Sharing power by inviting families and students into learning conversations and 
decision making. 

• Reflecting critically on assumptions and adapting practice to honour local context 
and strengths. 

• Design learning that connects curriculum to students’ worlds, histories, and 
community contexts. 

• Enacting high-expectations relationships through support, clarity, and relational trust, 
not compliance. 
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Culturally Responsive Environments 
Descriptor 

Culturally responsive learning environments are grounded in high expectations, 
strong relationships and cultural safety. They value diversity as a strength and 

are built through respectful partnerships with families and communities. Educators affirm First 
Nations cultures and identities, supporting wellbeing, belonging and academic excellence 
through ongoing reflection and improvement. 

What this looks like 

Systems examples (Child Safe Standards 1, 2, 3, 5, 6, 8, 10) 

• Curriculum, pedagogy and assessment frameworks require culturally responsive 
approaches that mobilise culture as a resource for learning rather than an “add-on”. 

• Measures of student success include wellbeing, belonging, identity affirmation and 
community-defined indicators, alongside academic outcomes. 

• Social and Emotional Wellbeing (SEWB) is embedded as integral to learning, informed 
by culturally appropriate frameworks such as the National Strategic Framework for 
Aboriginal and Torres Strait Islander Peoples’ Mental Health and Social and Emotional 
Wellbeing.16 

• Accountability mechanisms ensure educators adapt pedagogy and systems to 
student needs, rather than lowering expectations or pathologising identity. 

• Professional learning expectations include culturally responsive pedagogy, First 
Nations pedagogical frameworks, racial literacy and reflexive practice. 

• System policies and frameworks explicitly position high expectations for First Nations 
students as a matter of educational justice, not aspiration, rejecting deficit narratives 
and assimilationist practices. 

School Leader examples (Child Safe Standards 1, 2, 3, 5, 6, 8, 10) 

• Lead school cultures that hold consistently high expectations for First Nations 
students while providing strong relational, cultural and academic support. 

• Establish and sustain respectful, collaborative partnerships with First Nations families, 
Elders and community members, grounded in trust, reciprocity and shared 
responsibility. 

• Allocate time, resources and authority to support culturally responsive teaching, 
relationship-building and community engagement. 

• Challenge deficit thinking and assimilationist practices within school culture, policy 
and everyday language. 

• Use culturally appropriate data and feedback from students, families and 
communities to reflect on practice and guide improvement. 

• Ensure wellbeing and behaviour responses are trauma-aware, culturally 
informed and strengths-based, avoiding culturally harmful interpretations 
of behaviour. 

School Staff examples (Child Safe Standards 1, 2, 3, 4, 5, 7, 8, 9) 

• Hold high expectations for First Nations students by designing learning that is 

 
16 Commonwealth of Australia. (2017). National strategic framework for Aboriginal and Torres Strait Islander peoples' mental health and social 
and emotional wellbeing (2017–2023). Department of the Prime Minister and Cabinet. 
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intellectually demanding, culturally meaningful and affirming of identity. 
• Build strong, respectful relationships with students, families and communities as the 

foundation for engagement and learning. 
• Use explicit teaching strategies that are clear, accessible and responsive to literacy 

and language demands. 
• Value multiple ways of demonstrating learning and recognise students as knowledge 

holders with agency. 
• Use culturally appropriate, credible and First Nations produced resources, following 

local protocols and respecting intellectual and cultural property. 
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Conclusion 
This Cultural Safety Framework affirms Catholic education’s responsibility to ensure First Nations 
children are safe, valued and able to flourish. Cultural safety is not an additional consideration 
to child safety. It is central to creating schools and systems where First Nations students 
experience dignity, belonging, identity, voice and protection from harm.  

The Framework calls schools and systems to move beyond intention towards sustained, 
measurable and accountable action. This requires cultural humility, reflexivity, racial literacy, 
high-expectations relationships, intentional communication, two-way partnerships and 
culturally responsive environments that are grounded in local context and guided by First 
Nations authority. 

For Catholic schools, this work is deeply aligned with Gospel values and Catholic Social 
Teachings, including human dignity, justice, solidarity, subsidiarity and the preferential option 
for those who have been marginalised. It invites all members of the Catholic education 
community to listen deeply, act with courage and share responsibility for transforming systems 
so that cultural safety is embedded in everyday practice. 

The ongoing measure of this Framework will be the experiences of First Nations children, 
families and communities. When cultural safety is lived, Catholic education offers places of 
truth, healing, belonging and excellence, where every First Nations child’s identity is affirmed, 
and their rights are upheld. These protective factors and the foundational benefits create 
culturally safer environments that lower risks of harm and increase protection. 

  



30 

 

 

References 
Australian Education Research Organisation. (2025, March). Cultural safety: Develop cultural 
responsiveness to meet the learning needs and aspirations of First Nations students [Practice 
guide]. https://www.edresearch.edu.au/guides-resources/practice-guides/cultural-safety 

Bedford, N. (2025). Legal Education and First Nations teaching and Learning Methodologies: 
Storytelling/Yarning, Deep Listening and Lived Experience. In N. Watson & H. Douglas (Eds.), Legal 
Education Through an Indigenous Lens (pp. 169-186). Routledge. 
https://doi.org/https://doi.org/10.4324/9781003473404-13 

Catholic Education Queensland Limited (CEQL). (2024). First Nations education position statement. 
https://ceql.catholic.edu.au/resource/position-statements  

Commonwealth of Australia. (2017). National strategic framework for Aboriginal and Torres Strait 
Islander peoples' mental health and social and emotional wellbeing (2017–2023). Department of the 
Prime Minister and Cabinet. https://www.niaa.gov.au/resource-centre/national-strategic-
framework-aboriginal-and-torres-strait-islander-peoples-mental  

Convention on the Rights of the Child 1989, Treaty no. 27531, United Nations Treaty Series, vol. 1577, p. 
3, viewed 17 June 2026, 
https://treaties.un.org/pages/showDetails.aspx?objid=08000002800007fe&clang=_en. 

Phillips, G. (2015). Dancing with power: Aboriginal health, cultural safety and medical education 
[Doctoral dissertation, Monash University]. Monash University Research Repository. 
https://bridges.monash.edu/articles/thesis/Dancing_with_power_Aboriginal_health_cultural_safet
y_and_medical_education/4711894  

Rigney, L.-I. (2020). Aboriginal child as knowledge producer: Bringing into dialogue Indigenist 
epistemologies and culturally responsive pedagogies for schooling. In B. Hokowhitu, A. M.-R. L. 
Tuhiwai-Smith, C. Andersen, & S. Larkin (Eds.), Routledge Handbook of Critical Indigenous Studies (pp. 
578-590). Routledge. https://doi.org/https://doi.org/10.4324/9780429440229-49 

Sarra, C., Spillman, D., Jackson, C., Davis, J., & Bray, J. (2020). High-expectations relationships: A 
foundation for enacting high expectations in all Australian schools. The Australian Journal of 
Indigenous Education, 49(1), 32-45. https://doi.org/10.1017/jie.2018.10 

Shay, M., Cobbo, F., Sarra, G., & Kettle, M. (2025). Learning from Local Wisdom and Expertise in Applying 
Strengths-Based Approaches. In M. Shay & G. Sarra (Eds.), Strengths-Based Approaches in 
Indigenous Education (pp. 90-103). Routledge. 

SNAICC. (2021). Cultural Safety. www.supportingcarers.snaicc.org.au/connecting-to-culture/cultural-
safety  

State of Queensland. (2025). Guidelines for implementing the Universal Principle and Child Safe 
Standards in Queensland. Queensland Family and Child Commission. 
https://www.qfcc.qld.gov.au/sites/default/files/guideline-cso-for-implementing-the-child-
safe-standards-in-queensland.pdf 

United Nations General Assembly. (2007, 13 September). United Nations Declaration on the Rights of 
Indigenous Peoples. 
https://social.desa.un.org/sites/default/files/migrated/19/2018/11/UNDRIP_E_web.pdf  

https://www.edresearch.edu.au/guides-resources/practice-guides/cultural-safety
https://doi.org/https:/doi.org/10.4324/9781003473404-13
https://ceql.catholic.edu.au/resource/position-statements
https://www.niaa.gov.au/resource-centre/national-strategic-framework-aboriginal-and-torres-strait-islander-peoples-mental
https://www.niaa.gov.au/resource-centre/national-strategic-framework-aboriginal-and-torres-strait-islander-peoples-mental
https://treaties.un.org/pages/showDetails.aspx?objid=08000002800007fe&clang=_en
https://bridges.monash.edu/articles/thesis/Dancing_with_power_Aboriginal_health_cultural_safety_and_medical_education/4711894
https://bridges.monash.edu/articles/thesis/Dancing_with_power_Aboriginal_health_cultural_safety_and_medical_education/4711894
https://doi.org/https:/doi.org/10.4324/9780429440229-49
https://doi.org/10.1017/jie.2018.10
http://www.supportingcarers.snaicc.org.au/connecting-to-culture/cultural-safety
http://www.supportingcarers.snaicc.org.au/connecting-to-culture/cultural-safety
https://social.desa.un.org/sites/default/files/migrated/19/2018/11/UNDRIP_E_web.pdf


31 

 

 

Queensland Catholic School Authorities 


	Acknowledgement of Country
	Contributors
	CEQL First Nations Education Forum

	Introduction
	How to use this Framework
	Foundation Principles
	Child-Centred
	Cultural Protocols and Knowledge Systems
	Place-Based and Local Context
	Catholic Identity

	Guiding Principles
	Cultural Humility
	Reflexivity
	Social and Emotional Wellbeing
	Racial Literacy
	High-Expectations Relationships
	Accountability and Cultural Integrity
	Intentional Language/Communication
	Two-Way Learning Partnerships
	Culturally Responsive Environments

	Conclusion
	References
	Queensland Catholic School Authorities

